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ABSTRACT

This study investigates the nuanced view of parental expectations regarding their children’s edu-
cational objectives in Latvia, with a focus on the perspective of teachers. As parental involvement
is an important determinant of a child’s educational journey, understanding the dynamics of
these expectations becomes paramount for educational stakeholders. The study aims to provide
a comprehensive analysis of teacher observations and experiences related to parental expectations,
shedding light on the intricate interplay between home and school environments.

The methodology employed for this research includes mixed methods: literature context analysis
and surveys for teachers (n = 1150).

Preliminary findings reveal a spectrum of parental expectations, ranging from a desire for aca-
demic excellence to broader developmental goals. The study identifies commonalities and vari-
ations in teacher experiences, highlighting cultural influences and socio-economic factors that
may impact the nature and intensity of parental expectations.

This research contributes to the broader field of education by providing a localized understand-
ing of the role parental expectations play in shaping children’s educational trajectories. Insights
gained from teacher perspectives can inform educational policies, interventions, and practices
aimed at fostering a collaborative and supportive partnership between parents and educators.

Keywords: common understanding, cooperation in education, educational objectives, parental
expectations, partnership in education, primary education, teacher’s perspective.

Introduction

In the dynamic environment of basic education, parent-school collaboration is
a cornerstone of a child’s academic achievements and holistic development. Parents,
as children’s first teachers and leaders of educational opportunities, influence a child’s
education, parental expectations, beliefs, and meaningful engagement with the education
system shape the child’s learning experience (Robinson & Aronica, 2015). A common
understanding of the objectives of primary education, which is possible in cooperation, in
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which understanding of school objectives, mission, vision, school ethos and values, and
parental expectations contributes to the achievement of the objectives of primary edu-
cation (Goodall & Montgomery, 2014). Parental expectations play an important role in
shaping a child’s academic experiences and outcomes. From the perspective of teachers,
understanding and navigating parental expectations is essential for effective communi-
cation, collaboration, and child support (Henderson et al., 2011; Park & Holloway, 2017).

The study on parental expectations about the objectives of primary education, and
their evaluation to promote cooperation with the school, evaluates parental expectations
in the context of the objectives of primary education. An assessment of parental expec-
tations is necessary to explain the interaction of parental expectations with the school
from the perspective of children’s educational achievement.

Parental expectations from the teacher’s perspective outline several aspects of
the problem - the level and structure of cooperation and collaboration between parents
and teachers, the way how teachers perceive and react to parental expectations, educa-
tional objectives that are common for all educational actors, and parents as educational
actors with their vision about education, cooperation, and collaboration in educational
process. The objective of this research is to study teachers’ perspective about parental
expectations about a child’s educational objectives. In order to achieve the objective pur-
sued by the study, the following research question is identified: what is teachers’ view of
parental expectations about primary educational objectives?

Theoretical background

The theoretical background of the study reveals different theories that describe teach-
ers’ perspectives on parental expectation. To describe the question of the study: what
is teachers’ view of parental expectations about primary educational objectives, sev-
eral theories were analyzed to reveal teachers’ perspectives about parental expectations
(see Table 1) - Humanist theories, Social Cognitive Theory, Expectancy-Value Theory,
Parental Involvement Theory, theories, that describe parents as educational actors, stud-
ies about parental expectations, Cultural Capital Theory and theories that describe coop-
eration in the educational process.

Table 1 Theoretical background — describing teacher’s perspective about parental expectations

Theory Parental expectations from teachers’ perspective
Humanist theories (Maslow, 1954; Rogers, 1961; Parental expectations and their related actions
Erikson, 1963; Freire, 1970; Brofenbrenner, that highlight human value and meaning based
1979, 2009; Giligan, 1982; Noddings, 2005; on the concepts of fair and unfair, correct and
2013; Ryan&Deci, 2017; Miller, 2016; Pink, 2011; wrong, emphasizing personal development
Seligman & Csikszentmihalyi, 2014) through actor collaboration.

Social Cognitive Theory (Bandura, 1969, 1977,  The emphasis on the dynamic interaction
2016; Schunk, 2012; Pajares & Urdan, 2006; between teachers and parents, their behavior,
Schunk & DiBenedetto, 2020; Maddux, 2016; and their environments.

Lent & Brown, 2013; Miller & Rollnick, 2012;

Usher & Pajares, 2008; Hoffman, 2015; Wood &

Bandura, 1989)
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Theory Parental expectations from teachers’ perspective

Expectancy-Value Theory The educational goal-directed actions are
(Atkinson, 1964; Eccles & Wigfield, 2020; guided by expectations that certain behaviors
Fishbein & Ajzen, 2010; Wigfield, Tonks & are likely to lead to a desired outcome and by
Klauda, 2009; Wigfield & Cambria, 2010; the extent to which the outcome is valued.

Flake et al., 2015; Durik & Harackiewicz, 2007;
Trautwein et al., 2009; Gaspard et al., 2015;
Hulleman et al., 2010; Simpkins, Davis-Kean &
Eccles, 2006)

Parental Involvement Theory Children whose parents are involved in their
(Epstein, 1995, 2001, 2002, 2005, 2010; Epstein education will be more likely to develop
etal., 2002; Jeynes, 2011; Fan & Chen, 2001; a strong, positive sense of efficacy for success-

Walker et al., 2005; Sheldon, 2003; Pomerantz  fully achieving school-related tasks.
etal., 2007)

Theories describing parents as educa- The essential role of parents as educational
tional actors (Epstein & Sheldon, 2016; cooperation partners in a successful educa-
Hoover-Dempsey & Sandler, 2010; Weiss, tional process is revealed.

Lopez & Rosenberg, 2011; Jeynes, 2011) Mapp &
Kuttner, 2013; Patall, Cooper & Robinson, 2012)

Studies about parental expectations (Hornby & Studies regarding parental expectations, their

Lafaele, 2011; Froiland et al., 2013; Wang & formation, and the factors that affect them
Sheikh-Khalil, 2014; Dumont et al., 2014; describe the value of parental expectations in
Lareau, 2011; Yamamoto & Holloway, 2010; the educational process and child’s motivation
Hill & Tyson, 2009; Muller, 1998) to study.
Cultural Capital Theory Family-embodied cultural capital is measured
(Bourdieu, 1977, 1986; Lamont & Lareau, 1988; by parents’ daily reading time after work,
Lareau, 2011; Kingston, 2001; Dumais, 2002; frequency of cultural activities, parents’ educa-
Reay, 2004) tional expectations, and parents’ requirements
foracademic achievement.
Cooperation in the educational process Studies and theories regarding cooperation
(Epstein, 2018; Henderson & Mapp, 2002; in the educational process, which promote

Sime & Sheridan, 2014; Hornby & Lafaele, 2011) the understanding of other actors regarding
the parental expectations regarding educa-
tional objectives and ways to implement such
objectives in cooperation.

These theories disclose the importance of cooperation in education between educa-
tional actors, which is essential for schools to promote the quality of school and children’s
educational achievements. Parental expectations from a teacher’s perspective indicate
the role of observational learning and self-efficacy, highlighting how students’ beliefs in
their abilities shape their academic outcome, the importance of parental expectations
for success and the value they place on educational objectives, the significant impact of
parents’ engagement in their children’s education and importance of socio-economic and
cultural resources influence students’ access to educational opportunities and success.

Methodology
A mixed method research design (Kristapsone, 2008; Cohen et al, 2018, Creswell &

Creswell, 2018) was applied to make systematic literature analysis and to collect
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quantitative data using semi-structured questionnaires using Google Forms (Bryman,
2016).

The aim of this study is to determine the teacher’s perspective about parental expec-
tations about educational objectives.

Before creating questionnaire, a systematic literature analysis was done- studies and
articles that characterize parental expectations from the teacher’s perspective The anal-
ysis of systematic literature was carried out on a seven-stage model (seven-step model) —
planning, data collection, data analysis, data evaluation, (Onwuegbuzie & Frels, 2016),
following the basic principles of the SALSA (Search, Appraisal, Synthesis and Analysis)
method (Mengist et al., 2010).

Code of ethics. The study uses the principle of fair research, implemented at all stages
of the study. When developing questionnaires and collecting data, participants are only
provided with confidentiality, anonymity, non-traceability, ethical monitoring, and
access to data (British Educational Research Association, 2018). The study used FAIR
(findable, accessible, interoperable, reusable) data principles where data can be found,
available, interoperable, and reusable (Wilkinson et al., 2016). The General Data Protec-
tion Regulation and ethical considerations were respected and the study was approved
by the Research Ethics Committee of Social Sciences and Humanities of the University
of Latvia (13 September 2023; Nr. 71-46/134).

Questionnaire participants. Questionnaire for Latvia primary school teachers (Ponto,
2015) was designed as a data acquisition method. Questionnaire was implemented in
Latvia from September — November, 2023 and was distributed via Latvian county Edu-
cational governance network. 1150 respondent answers were collected that represent
17.92% of primary school teachers in Latvia.

The structure of the questionnaire. There were several types of questions used to
reveal the teacher’s perspective — Osgood scale questions (Osgood semantic differential
scale questions (Semantic Differential Scale (Osgood et al., 1957) questions in the survey
consist of a list of seven-point scales (—3; 0; +3) between bipolar, contrasting opinions to
measure teacher’s perspectives about parental expectations), open questions, multiple
choice questions, demographic questions (Fowler, 2013).

There are several views of parental expectations about educational objectives that
reveal the teacher’s perspective that was established in questionnaire:

1) What are parental expectations about a child’s educational objectives?

2) How do parents form their expectations?

3) How do parents form their expectations about a child’s educational objectives?

4) How do parents inform teachers about their expectations about educational

objectives?

5) Do parental expectations change when a child grows?

6) Do parental expectations influence a child’s well-being?

7) Do parental expectations affect a child’s motivation?

8) Whether parental expectations are taken into account in the school education

process?
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Data collection and analysis. Data was collected online using Google Forms, the data
is anonymous, accessed by study researchers and stored in Google Drive with dual
authentication protection. Data analysis as data processing method was done using dif-
ferent methods -

1) XLSTAT - data preparation, data research analysis, analysis of study questions,

reflection and modeling of results;

2) Osgood’s semantic differential scale analysis was performed in program XLSTAT

describing and displaying data in differential analysis;

3) Analysis of open questions in phases — preparation of data, extraction of unifying

elements, rotation of elements, interpretation of elements, presentation of results
of analyzed elements using Factor analysis system (Tavakol & Wetzel, 2020).

Results

1150 respondents — primary school teachers participated in a survey revealing their
perspective about parental expectations about educational objectives.
Descriptions of respondent profiles disclose that:

1.
2.

90% of respondents were women, 9% men, and 1% specified gender as other.
Analyzing the age of the teachers that participated in the survey - 34% of teachers
are 51-60 years old, 30% are 41-50 years old and 22% are 61 and more years old.
Respondents’ profiles reveal that a major part of teachers (79%) have master’s
degrees.

Describing the region, where teachers work, 38% of teachers detect that the capital
city Riga is their workplace, 11% - the region around Riga, 20% Kurzeme, 11%
equally Zemgale un Vidzeme, 7% Latgale, 2% Sélija.

Analyzing the educational level that teachers work with, 27% of teachers work with
classes 1-3, 38% of teachers work with classes 4-6, and 35% of teachers work with
classes 7-9.

There are several areas describing subjects that teachers teach 30% of teachers
teach languages, 19% of teachers are primary school teachers that teach multiple
subjects, 13% of teachers teach science, 11% of teachers teach social sciences and
civic education, 9% of teachers teach art like music, art, design and technologies,
7% of teachers teach mathematics, 7% of teachers teach information and technol-
ogies, 4% of teachers teach health and physical education.

The question “What are parental expectations about a child’s educational objec-
tives?” from the teacher’s perspective, discloses five main parental expectations
(see Figure 1). Teacher’s perspectives about parental expectations about educational
objectives reveal the importance of knowledge and high educational achievements that
are connected with future education and professions. Negative opinions about paren-
tal expectations describe high pressure and parental power as well as the fulfillment of

parents’ dreams.
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High pressure and parental power

Fulfillment of their own dreams

High educational achievements

PARENTAL EXPECTATIONS

Completing educational level _

Knowledge

o
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TEACHER'S PERSPECTIVE, n=1150, %

Figure1 Parental expectations about educational objectives from teachers’ perspective

Question about parental expectation relationship with a child’s possible future occu-
pation for example profession, competitive pay, and others, detects teacher’s perspective
assessing valuing emotions — a major part of teacher’s (see Figure 2) reveal a positive
relationship with parental expectations and child’s future profession commitment.
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Figure2 Parental expectations about relationship with child’s
future occupation, teachers’ perspective
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Teachers’ perspectives disclose several aspects of the manner how parents form their
expectations (see Figure 3). The major part (54%) of teachers indicate that parental expec-
tations about educational objectives are specific but often not related to the educational
objectives, 17% of teachers note that parental expectations are low or do not exist, 14%
of teachers specify that parental expectations are formed in cooperation with child, they
are clear, justified and well defined, 12% of teachers state that parental expectations are
formed in cooperation with child, but they are unclear, unjustified and uncertain, 3% of
teachers describe parental expectations as non-existent or they are not related to the child.
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Figure3 Parental expectations about relationship with child’s
future occupation, teachers’ perspective

Question about parental expectations and child’s well-being, 14% of teachers specify
a negative impact on a child’s well-being, indicating parental power and pressure, 34%
of teachers note that parental expectations positively affect a child’s well-being, respect
in the school, society, peers, confidence (see Figure 4).
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Figure 4 Parental expectations and child’s well-being from teachers’ perspective
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A teacher’s perspective about parental expectation influences a child’s motivation,
and ability to learn and make decisions for themselves to promote a child’s learning
achievements state positive opinion. 25% of respondents emphasize a very positive atti-
tude between parental expectations and child’s motivation, 28% detect a medium positive
attitude, and 34% positive opinion. Only 11% of teachers state a negative perspective
between parental expectations and a child’s motivation, and 2% of teachers indicate
a very negative impact on a child’s motivation.

%
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Very More Negative | Positive More Very
negative negative positive positive

Figure5 Parental expectations impact on child’s motivation from the teachers’ perspective

Teachers’ opinion about how parents inform teachers about their expectations about
educational objectives is common - 74% of teachers state that parents do not inform
the school about their expectations, 13% of teachers specify that parents inform teachers
using different information channels (e-klase, WhatsApp, etc.) 11% of teachers reveal
that parents inform teachers about their expectations in conversation (parent-teacher
meeting, individual conversation and others), 2% of teachers state that parents inform
school management about their expectations about educational targets.

3% of teachers state that they feel very negative about how parents inform teachers
about their expectations, 9% of teachers state more negative opinions and 10% reveal
their negative opinion. Positive attitudes to communication between parents and teachers
are for 38% of teachers, 15% feel more positive and 25% very positive about communicat-
ing parental expectations to teachers or school management (see Figure 6).
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Figure 6 Parental expectations communication to teachers from teachers’ perspective

Respondents’ perspectives on whether parental expectations are taken into account
in the school education process (see Figure 7) detect that 48% of teachers are positive
about parental engagement in the educational process, 20% of teachers feel medium
positive and 4% very positive. Negative perspectives of parental engagement detect 12%
of teachers as negative, 9% more negative and 7% of teachers state this engagement as

very negative.
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Figure7 Parental expectations in school education process from teachers’ perspective

81% of teachers reveal that parental expectations about educational objectives change
when a child grows, while 19% of teachers state that parental expectations do not change.

Summarizing teacher’s questionnaire answers about parental expectations about edu-
cational objectives (see Table 2), the most positive importance of parental expectations
from teacher’s perspective is connected with parental expectations relationship with
child’s future occupation, the most negative interest teacher’s reveal is the problem of
parental expectations role in school education process.
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Table 2 Teacher’s perspective about parental expectations about educational objectives

Semantic differential scale,
Question Teacher’s perspective, %

-3 -2 -1 %negative 1 2 3 % positive

Parental expectations about educational objec-

tives relationship with child’s future occupation 2 4 n 2 2 20 .
Parenta.l expectations and child’s 7 0 7 14 30 22 34 86
well-being

Parental expectations impact on child’s motiva- > 0 M 13 34 28 25 87

tion from the teachers’ perspective

Parental expectations communication to

3 9 10 22 38 15 25 78
teachers

Parental expectations in school education

7 9 12 28 48 20 4 72
process

Conclusions

The intersection of parental expectations, teacher perceptions, and a child’s educa-
tional outcomes is a complex and multifaceted issue that requires careful consideration
and analysis, and engagement from all educational actors.

Analyzing a teacher’s perspective about parental expectations about educational
objectives, teachers describe a positive relationship with a child’s future occupation,
significant part of teachers state that parental expectations impact on educational process
has negative influence (see Table 3). Semantic differential analysis disclose that teachers’
perspective is mainly positive to parental expectations. Teacher’s perspectives disclose
that parental expectations are connected with a child’s future occupation, well-being,
motivation, and the way how parents communicate about their expectations and expec-
tation impact on the educational process. Teachers consider parents as important edu-
cational actors.

Teachers consistently emphasize the importance of parental involvement and com-
munication in supporting a child’s learning and development. However, despite this
acknowledgment, research reveals a significant gap between the perceived importance
of parental expectations and the actual communication between parents and teachers
regarding these expectations. While teachers recognize the crucial role of parental expec-
tations, they often report a lack of information from parents about their educational goals
and aspirations for their children.

Furthermore, there are various factors contributing to the formation and evolution of
parental expectations over time. As children progress through different stages of devel-
opment, parental expectations may shift in response to changing circumstances and
contexts. Understanding these factors is essential for educators to effectively engage with
parents and support their children’s educational journey.
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Effective communication between parents and teachers is paramount for bridging
the gap between parental expectations and teacher perception. Teachers play a crucial
role in interpreting and responding to parental expectations, and their perceptions can
significantly impact students’ motivation and academic outcomes. Positive teacher-parent
relationships built on trust, respect, and open communication are essential for fostering
a collaborative approach to education.

Moving forward, there is a clear need for proactive efforts to improve communication
and collaboration between parents and teachers in setting and achieving educational
objectives. Establishing clear channels of communication and defining the frequency
and format of parent-teacher interactions can facilitate meaningful dialogue and mutual
understanding. Additionally, developing models of cooperation that explicitly address
parental expectations and incorporate them into the educational planning process is
crucial for promoting student success.

Furthermore, addressing the question of leadership in education and the role of
effective communication is essential for fostering a culture of collaboration and shared
responsibility among all stakeholders. Educational leaders have a vital role to play in
creating supportive environments that encourage open communication and partner-
ship between parents, teachers, and students. By promoting a collaborative approach to
education, leaders can empower stakeholders to work together towards common goals
and aspirations.

In conclusion, the research underscores the teacher’s perspective about the impor-
tance of parental expectations in education and the critical role of teachers in interpreting
and responding to these expectations. By fostering positive teacher-parent relationships
and promoting effective communication and collaboration, we can create supportive
environments that enable all students to thrive academically, socially, and emotionally.

Summarizing:

1. Teachers indicate that parental expectations are essential, yet parents do not inform
teachers about them.

2. Teachers perceive and interpret different levels of parental engagement in a child’s
education positively.

3. Teachers highlight the relationship between parental expectations, teachers’ notions,
and students’ motivations.

4. The issue of disproportionate parental expectations and the stress a child experiences
is being raised.

5. Actual is a question about leadership in education and the role of effective commu-
nication in reconciling the expectations of parents and teachers.

6. Existing models of cooperation between parents and teachers in setting and achieving
educational objectives do not reveal the expectations of the parents.

REFERENCES

Atkinson, J. W. (1964). An introduction to motivation. Van Nostrand.
Bandura, A. (1969). Principles of Behavior Modification. New York: Holt, Rinehart and Winston, inc.

HUMAN, TECHNOLOGIES AND QUALITY OF EDUCATION, 2024 303
I. Barone, B. Kalke. Exploring Parental Expectations about Children’s Educational Objectives ..



Bandura, A. (1977). Self-efficacy: Toward a unifying theory of behavioral change. Psychological Review,
84(2), 191-215.

Bandura, A. (2016). Moral disengagement: How people do harm and live with themselves. Worth
Publishers.

British Educational Research Association (2018). Ethical guidelines for educational research. 4th edn.
Available at: https://www.bera.ac.uk/researchers-resources/publications/ethical-guidelines-for-
educational-research-2018 (Accessed: 6 March 2024).

Bourdieu, P. (1977). Outline of a Theory of Practice (R. Nice, Trans.). Cambridge: Cambridge University
Press.

Bourdieu, P. (1986). The Forms of Capital. In J. Richardson (Ed.), Handbook of Theory and Research
for the Sociology of Education (pp. 241-258). Greenwood Press.

Bronfenbrenner, U. (1979). The Ecology of Human Development: Experiments by Nature and Design.
Harvard University Press.

Bronfenbrenner, U. (2009). The Ecology of Human Development: Experiments by Nature and Design
(reprint ed.). Harvard University Press.

Bryman, A. (2016). Social Research Methods (5th ed.). Oxford University Press.

Cohen, L., Manion, L., & Morrison, K. (2018). Research Methods in Education (8th ed.). London:
Routledge.

Creswell, J. W., & Creswell, J. D. (2018). Research Design: Qualitative, Quantitative, and Mixed Methods
Approaches (5th ed.). SAGE Publications.

Dumais, S. A. (2002). Cultural Capital, Gender, and School Success: The Role of Habitus. Sociology of
Education, 75(1), 44-68.

Dumont, H., Trautwein, U., Nagy, G., & Nagengast, B. (2014). Quality of Parental Homework
Involvement: Predictors and Reciprocal Relations with Academic Functioning in the Reading
Domain. Journal of Educational Psychology, 106(1), 144-161.

Durik, A. M., & Harackiewicz, J. M. (2007). Different Strokes for Different Folks: How Individual
Interests Moderates the Effects of Situational Factors on Task Interest. Journal of Educational
Psychology, 99(3), 597-610.

Eccles, ]. S., & Wigfield, A. (2020). From Expectancy-Value Theory to Situated Expectancy-Value Theory:
A Developmental, Social Cognitive, and Sociocultural Perspective on Motivation. Contemporary
Educational Psychology, 61, 101859.

Epstein, J. (1995). School/family/community partnerships: Caring for the children we share. Phi Delta
Kappan, 76(9), 701-12.

Epstein, J. L. (2001). School, family, and community partnerships: Preparing educators and improving
schools. Boulder, CO: Westview Press.

Epstein, J. (2002). Six types of involvement: keys to successful partnerships. National Network of
Partnership Schools, John Hopkins University, Baltimore.

Epstein, J. L. (2005). School-initiated family and community partnerships. In T. Erb (Ed.), This we believe
in action: Implementing successful middle level schools (pp. 77-96). Westerville, OH: National
Middle School Association.

Epstein, J. L. (2010). School/Family/Community Partner-ships: Caring for the Children We Share. Phi
Delta Kappan, 92(3), 81-96.

Epstein, J. L. (2018). School, Family, and Community Partnerships: Your Handbook for Action (4th ed.).
Corwin Press.

Epstein, J. L., Sanders, M. G., Simon, B. S., Salinas, K. C,, Jansorn, N. R., Van Voorhis, F. L. (2002).
School, community, and community partnerships: Your handbook for action (2nd ed.). Thousand
Oaks, CA: Corwin Press.

HUMAN, TECHNOLOGIES AND QUALITY OF EDUCATION, 2024 304
I. Barone, B. Kalke. Exploring Parental Expectations about Children’s Educational Objectives ..


https://www.bera.ac.uk/researchers-resources/publications/ethical-guidelines-for-educational-research-2018
https://www.bera.ac.uk/researchers-resources/publications/ethical-guidelines-for-educational-research-2018

Epstein, J. L., & Sheldon, S. B. (2016). Necessary but Not Sufficient: The Role of Policy for Advancing
Programs of School, Family, and Community Partnerships. The Russell Sage Foundation Journal
of the Social Sciences, 2(5), 202-219.

Erikson, E. H. (1963). Childhood and Society. Norton.

Fan, X., & Chen, M. (2001). Parental Involvement and Students’ Academic Achievement: A Meta-
Analysis. Educational Psychology Review, 13(1), 1-22.

Fishbein, M., & Ajzen, L. (2010). Predicting and changing behavior: The reasoned action approach.
Psychology Press.

Flake, J. K., Barron, K. E., Hulleman, C. S., McCoach, D. B., & Welsh, M. E. (2015). Measuring Cost:
The Forgotten Component of Expectancy-Value Theory. Contemporary Educational Psychology,
41, 232-244.

Fowler, F. J. (2013). Survey Research Methods (5th ed.). SAGE Publications.

Freire, P. (1970). Pedagogy of the Oppressed. Herder and Herder.

Froiland, J. M., Peterson, A., & Davison, M. L. (2013). The Long-Term Effects of Early Parent Involvement
and Parent Expectation in the USA. School Psychology International, 34(1), 33-50.

Gaspard, H., Dicke, A.-L., Flunger, B., Schreier, B., Héfner, I., Trautwein, U., & Nagengast, B.
(2015). Fostering Adolescents’ Value Beliefs for Mathematics with a Relevance Intervention in
the Classroom. Developmental Psychology, 51(9), 1226-1240.

Gilligan, C. (1982). In a Different Voice: Psychological Theory and Women’s Development. Harvard
University Press.

Goodall, J., & Montgomery, C. (2014). Parental Involvement to Parental Engagement: A Continuum.
Educational Review, 66(4), 399-410.

Henderson, A. T., & Mapp, K. L. (2002). A New Wave of Evidence: The Impact of School, Family, and
Community Connections on Student Achievement. National Center for Family & Community
Connections with Schools.

Henderson, A. T., Mapp, K. L., Johnson, V. R., & Davies, D. (2011). Beyond the Bake Sale: The Essential
Guide to Family-School Partnerships. The New Press.

Hill, N. E., & Tyson, D. E. (2009). Parental Involvement in Middle School: A Meta-Analytic Assessment
of the Strategies That Promote Achievement. Developmental Psychology, 45(3), 740-763.

Hoffman, B. (2015). Intrinsic and Extrinsic Motivation: The Search for Optimal Motivation and
Performance. Educational Psychology Review, 27, 51-62.

Hoover-Dempsey, K. V., Walker, J. M. T., Sandler, H. M., Whetsel, D., Green, C. L., Wilkins, A. S. &
Closson, K. (2005). Why Do Parents Become Involved? Research Findings and Implications.
The Elementary School Journal, 106(2), 105-130.

Hornby, G., & Lafaele, R. (2011). Barriers to Parental Involvement in Education: An Explanatory Model.
Educational Review, 63(1), 37-52.

Hulleman, C. S., Godes, O., Hendricks, B. L., & Harackiewicz, J. M. (2010). Enhancing Interest and
Performance with a Utility Value Intervention. Journal of Educational Psychology, 102(4), 880-895.

Jeynes, W. H. (2011). Parental Involvement Research: Moving to the Next Level. The School Community
Journal, 21(1), 9-18.

Kingston, P. W. (2001). The Unfulfilled Promise of Cultural Capital Theory. Sociology of Education,
74(Extra Issue), 88-99.

Kristapsone, S. (2014). Zinatniska pétnieciba studiju procesa. [Scientific research in the course of
studies.] Biznesa augstskola Turiba.

Lamont, M., & Lareau, A. (1988). Cultural Capital: Allusions, Gaps and Glissandos in Recent Theoretical
Developments. Sociological Theory, 6(2), 153-168.

Lareau, A. (2011). Unequal Childhoods: Class, Race, and Family Life (2nd ed.). University of California
Press.

HUMAN, TECHNOLOGIES AND QUALITY OF EDUCATION, 2024 305
I. Barone, B. Kalke. Exploring Parental Expectations about Children’s Educational Objectives ..



Lareau, A., & Weininger, E. B. (2003). Cultural Capital in Educational Research: A Critical Assessment.
Theory and Society, 32(5/6), 567-606.

Lent, R. W., & Brown, S. D. (2013). Social Cognitive Model of Career Self-Management: Toward
a Unifying View of Adaptive Career Behavior Across the Life Span. Journal of Counseling Psychology,
60(4), 557-568.

Maddux, J. E. (Ed.). (2016). Self-Efficacy, Adaptation, and Adjustment: Theory, Research, and Application.
Springer.

Mapp, K. L., & Kuttner, P. J. (2013). Partners in Education: A Dual Capacity-Building Framework for
Family-School Partnerships. Southwest Educational Development Laboratory.

Maslow, A. H. (1954). Motivation and Personality. Harper & Row.

Miller, R. (2016). Humanizing the Education Machine: How to Create Schools That Turn Disengaged
Kids Into Inspired Learners. Wiley.

Miller, W. R., & Rollnick, S. (2012). Motivational Interviewing: Helping People Change (3rd ed.). Guilford
Press.

Mengist, W., Soromessa, T., Feyisa, G. L. (2019). Method for Conducting Systematic Literature Review
and Meta-Analysis for Environmental Science Research. MethodsX.

Muller, C. (1998). Gender Differences in Parental Involvement and Adolescents’ Mathematics
Achievement. Sociology of Education, 71(4), 336-356.

Noddings, N. (2005). The Challenge to Care in Schools: An Alternative Approach to Education. Teachers
College Press.

Noddings, N. (2013). Caring: A Relational Approach to Ethics and Moral Education (2nd ed.). University
of California Press.

Onwuegbuzie, A. ]., Frels, R. (2016). Seven Steps to a Comprehensive Literature Review. Sage Publications
Ltd.

Osgood, C. E., Suci, G.J., Tannenbaum, P. H. (1957). The measurement of meaning. University of Illinois
Press, Urbana.

Pajares, F., & Urdan, T. (Eds.). (2006). Self-Efficacy Beliefs of Adolescents. Information Age Publishing.

Park, S., & Holloway, S. D. (2017). The Effects of School-Based Parental Involvement on Academic
Achievement at the Child and Elementary School Level: A Longitudinal Study. The Journal of
Educational Research, 110(1), 1-16.

Patall, E. A., Cooper, H., & Robinson, J. C. (2012). Parent Involvement in Homework: A Research
Synthesis. Review of Educational Research, 78(4), 1039-1101.

Pink, D. H. (2011). Drive: The Surprising Truth About What Motivates Us. Riverhead Books.

Pomerantz, E. M., Moorman, E. A., & Litwack, S. D. (2007). The How, Whom, and Why of Parents’
Involvement in Children’s Academic Lives: More Is Not Always Better. Review of Educational
Research, 77(3), 373-410.

Ponto, J. (2015). Understanding and Evaluating Survey Research. ] Adv Pract Oncol. 2015 Mar-Apr;
6(2), 168-171.

Reay, D. (2004). It’s All Becoming a Habitus™ Beyond the Habitual Use of Habitus in Educational
Research. British Journal of Sociology of Education, 25(4), 431-444.

Robinson, K., & Aronica, L. (2015). Creative Schools: The Grassroots Revolution That’s Transforming
Education. Viking.

Rogers, C. R. (1961). On Becoming a Person: A Therapist’s View of Psychotherapy. Houghton Mifflin.

Ryan, R. M., & Deci, E. L. (2017). Self-Determination Theory: Basic Psychological Needs in Motivation,
Development, and Wellness. Guilford Press.

Sheldon, S. B. (2003). Linking School-Family-Community Partnerships in Urban Elementary Schools
to Student Achievement on State Tests. The Urban Review, 35(2), 149-165.

Schunk, D. H. (2012). Learning Theories: An Educational Perspective (6th ed.). Pearson.

HUMAN, TECHNOLOGIES AND QUALITY OF EDUCATION, 2024 306
I. Barone, B. Kalke. Exploring Parental Expectations about Children’s Educational Objectives ..



Schunk, D. H., & DiBenedetto, M. K. (2020). Motivation and Social Cognitive Theory. Contemporary
Educational Psychology, 60, 101832.

Seligman, M. E. P., & Csikszentmihalyi, M. (2014). Positive Psychology: An Introduction (reprint ed.).
Springer.

Sime, D., & Sheridan, M. (2014). You Want the Best for Your Kids” Improving Educational Outcomes
for Migrant Students through Parental Engagement. Educational Review, 66(4), 485-500.

Simpkins, S. D., Davis-Kean, P. E., & Eccles, J. S. (2006). Math and Science Motivation: A Longitudinal
Examination of the Links Between Choices and Beliefs. Developmental Psychology, 42(1), 70-83.

Tavakol, M., Wetzel, A. (2020). Factor Analysis: a means for theory and instrument development in
support of construct validity. Int ] Med Educ. 2020 Nov 6.

Trautwein, U., Liudtke, O., Marsh, H. W., Nagy, G., & Lenski, A. (2009). Within-School Social
Comparisons: How Students Perceive the Standing of Their Class Predicts Academic Self-Concept.
Journal of Educational Psychology, 101(4), 853-866.

Usher, E. L., & Pajares, F. (2008). Sources of Self-Efficacy in School: Critical Review of the Literature
and Future Directions. Review of Educational Research, 78(4), 751-796.

Walker, J. M. T., Wilkins, A. S., Dallaire, J. R., Sandler, H. M., & Hoover-Dempsey, K. V. (2005). Parental
Involvement: Model Revision through Scale Development. The Elementary School Journal, 106(2),
85-104.

Wang, M. T., & Sheikh-Khalil, S. (2014). Does Parental Involvement Matter for Student Achievement
and Mental Health in High School? Child Development, 85(2), 610-625.

Weiss, H. B., Lopez, M. E., & Rosenberg, H. (2011). Beyond Random Acts: Family, School, and Community
Engagement as an Integral Part of Education Reform. Harvard Family Research Project.

Wigfield, A., & Cambria, J. (2010). Students’ Achievement Values, Goal Orientations, and Interest:
Definitions, Development, and Relations to Achievement Outcomes. Developmental Review, 30(1),
1-35.

Wigfield, A., Tonks, S., & Klauda, S. L. (2009). Expectancy-Value Theory. In K. R. Wentzel & A. Wigfield
(Eds.), Handbook of Motivation at School (pp. 55-75). Routledge.

Wilkinson, M., Dumontier, M., Aalbersberg, I. (2016). The FAIR Guiding Principles for scientific data
management and stewardship. Sci Data 3.

Wood, R., & Bandura, A. (1989). Social Cognitive Theory of Organizational Management. Academy of
Management Review, 14(3), 361-384.

Yamamoto, Y., & Holloway, S. D. (2010). Parental Expectations and Children’s Academic Performance
in Sociocultural Context. Educational Psychology Review, 22(3), 189-214.

HUMAN, TECHNOLOGIES AND QUALITY OF EDUCATION, 2024 307
I. Barone, B. Kalke. Exploring Parental Expectations about Children’s Educational Objectives ..





